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Augenblick nicht untersuchen, wollen uns vielmehr darauf beschränken 
festzustellen, ob dieser Zweck durch die Methoden, wie sie meist gebräuch- 
lich sind, erreicht wird. Wir brauchen zum Vorlesen erstens jemand, 
der etwas vorliest, zweitens eine Geschichte, die vorgelesen wird, drittens 
ein Publikum, dem diese Geschichte vorgelesen wird. Dies sind zweifel- 
los Vorbedingungen. Stellen wir uns nun den Schüler, der zum Laut- 
lesen aufgefordert wird, als den Vorleser vor; das Lesebuch enthält die 
vorzulesende Geschichte, die übrigen Schüler der Klasse samt dem Lehrer 
bilden das Publikum. Nun frage ich, ob es ein natürlicher Weg ist, dass 
ein Schüler eine Geschichte laut vorliest, während die anderen Schüler 
dem Gelesenen im Buche folgen? Geschieht so etwas im wirklichen Le- 
ben? Wenn der Familienvater abends seine Familie um sich versammelt 
und aus der Zeitung oder einem Buche vorliest, haben dann die übrigen 
Familienmitglieder ebenfalls ein Exemplar derselben Zeitung oder dessel- 
ben Buches vor sich, um dem Vorlesenden zu folgen ? Ganz gewiss nicht. 
Die Vorbedingung ist eine andere in der Lesestunde, der Vorgang somit 

kein natürlicher. 

(Schluss folgt.) 



Deutscher Unterricht in Amerikanischen Schulen. 



(Für die Pädagogischen Monatshefte.) 



Von Emil Dapprich, Seminardirektor, Milwankee, Wis. 

Im Auftrage von Dr. Harris, dem verdienstvollen Chef des Erzie- 
hungswesens unserer Staaten, hat der frühere Reichstagsabgeordnete, Dr. 
Louis Viereck, für den nächsten Band des jährlichen Berichtes eine um- 
fangreiche Arbeit über das Thema : „Deutscher Unterricht in Amerika- 
nischen Schulen" geliefert. 

Seit dem Amtsantritt unseres Dr. Harris sind die Berichte seines Bu- 
reaus wahre Fundgruben pädagogischen Goldes geworden, und auch die- 
ser Beitrag schliesst sich den übrigen Spezialberichten würdig an. Be- 
sonders für uns, denen der deutsche Unterricht Herzenssache ist, bietet 
die Arbeit des Herrn Dr. Viereck eine äusserst interessante und wertvolle 
Lektüre. Nicht nur den Fleiss in der Sammlung des Materials und die 
Sorgfalt in dessen Bearbeitung müssen wir bewundern, mehr noch das Ver- 
ständnis und das unparteiische Urteil, das sich fast auf jeder Seite des 
nahezu 200 Seiten umfassenden Werkes kund gibt. Wenn er auch dem 
Unterricht im Deutschen, soweit er von den Universitäten dieses Landes 
gepflegt wird, ganz spezielle Aufmerksamkeit widmet, so kommen doch 
die Volksschulen nicht zu kurz. Ganz besondere Beachtung finden die 
Volksschulen der grösseren Städte. Eingehende Behandlung hätten 
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allerdings die öffentlichen Schulen der Städte Milwaukee und Cincinnati 
verdient, da in diesen der deutsche Unterricht die sicherste Stellung be- 
sitzt und auch die erfolgreichste Behandlung erfährt. 

Die Arbeit der Parochialschulen muss in einer zukünftigen geschicht- 
lichen Darstellung dieses Gegenstandes eine gerechtere Behandlung er- 
fahren, da dieselben durch ihre Leistungen auf dem Gebiete des deut- 
schen Sprachunterrichtes sich die grössten Verdienste erworben haben. 
Es ist schade, dass bis jetzt weder die katholische Kirche noch eine der 
protestantischen eine Darstellung der Entwicklung ihres resp. Schulwe- 
sens zur Veröffentlichung gebracht haben, und wir hoffen, dass diese Ar- 
beit in Bälde von passenden Personen in Angriff genommen wird, um 
dadurch eine Lücke in der Geschichte der Entwicklung unseres gesamten 
Schulwesens zu füllen. 

Die Bestrebungen des deutschamerikanischen Lehrerbundes finden 
gerechte Anerkennung, ebenso das von ihm gegründete Lehrerseminar. 
Die vom Lehrerbund gesammelten statistischen Berichte sind allerdings 
wie der Verfasser richtig bemerkt, unvollständig. Es sollte daher eil- 
neuer Zensus über diesen so wichtigen Gegenstand aufgenommen una 
vom Lehrerbund zur Veröffentlichung gebracht werden. 



Blutenlese aus obengenanntem Bericht.* 



"No historical sketch of the development of German Instruction could have been 
attempted without a short reference to the relations between Germany and the 
United States, and the position of the German- Amerieans toward Anglo-Americans. 
These relations influenced the Organization of German instruetion to a great extent, 
and also explain the favorable or retarding course of public opinion. At present 
the position of German in higher education and the recognition of German methods 
on the part of the scientists of America is so assured that, in future, patriotic bene- 
factors need only occasionally promote the extension of German elementary Instruc- 
tion in the city district schools." (Vorrede.) 

# * # 

"It should never be forgotten that he (Pastorius) established the "German- 
American" name a whole Century before the thought was coneeived of giving birth 
to a new American nation. To the German immigrants with an academic educa- 
tion he gave the example, so often followed since with more or less success, how to 



*) Bei dem Versuche, durch Auswahl besonders wichtiger Abschnitte unsern 
Lesern einen Einblick in die Bedeutung der Arbeit Dr. Vierecks zu geben, zeigt sich 
erst, welche Fundgrube von wertvollem Material der Verfasser uns zur Verfügung 
gestellt hat. Fast auf jeder Seite sind solche Goldkörner zu finden; und es be- 
dürfte eines bei weitem grösseren Raumes, als er uns zur Verfügung steht, um 
unser Vorhaben auszuführen. Wir haben daher aufs Geratewohl einige uns in die 
Augen fallende Punkte herausgegriffen und hoffen, dass diese unsere Leser bestim- 
men werden, sich mit dem Berichte Dr. Vierecks eingehender zu beschäftigen. — D. R. 
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transmit the treasures of older German civilization to the younger shoots of the 
German nation, and how to convert them into active elements of the new American 

civilization." 

* * # 

"The first Bible published in the New World appeared at that time in 
the German language, forty years before an English Bible was printed in America. 
The first printer who undertook to print German works in this country was, stränge 
to say, no German but an American; none other than Benjamin Franklin. In 
1730 he printed (in Roman characters) the oldest German- American book extant, 
or at least the oldest discovered until now."*) 

* # # 

"Although Great Britain is generally honored as the mother of the United 
States, Germany has, from an intellectual standpoint, become more and more the 
second mother of the United States. More than any other country, Germany has 
made the universities and Colleges of America what they are to-day — a powerful 
force in the development of American civilization." (Andrew D. White, amerika- 
nischer Gesandter in Berlin, in seiner daselbst gelegentlich einer Danksagungsfeier 

gehaltenen Rede.) 

* * ♦ 

"The German now Stands in a line with that of the most learned nations in 
richness of condition and advance in the sciences. It is, too, of common descent 
with the language of our own country, a branch of the same original Gothic stock, 
and furnishes valuable illustrations for us." (Thomas Jefferson's Views on Public 

Education. ) 

* * * 

"German had never been taught in College before, and it was with no little dim- 
culty that a volunteer class of eight was formed. I was one of that class. We 
were looked upon with very much the amazement with which a class in some obscure 
tribal dialect of the remotest Orient would be now regarded. We knew of but 
two or three persons in New England who could read German, though there were 
probably many more of whom we did not know. There were no German books in 
the bookstores. A friend gave me a copy of Schiller's "Wallenstein," which I read 
as soon I was able to do so, and then passed it from hand to hand among those 
who could obtain nothing eise to read. There was,no attainable class book that 
could be used as a "reader." A few copies of Nöhden's Grammar were imported, 
and a few copies of I forget whose "pocket dictionary," fortunately too copious for 
an Anglo-Saxon pocket, and suggesting the generous amplitude of the Low Dutch 
costume, as described in Irving's mythical "History of New York." The German 
Reader for Beginners, compiled by our teacher, was furnished to the class in Single 
sheets as it was needed, and was printed in Roman type, there being no German 
type within easy reach. There could not have been a happier introduction to Ger- 
man literature than this little volume. It contained choice extracts in prose, all 
from writers that still hold an unchallenged place in the hierarchy of genius, and 
poems from Schiller, Goethe, Herder, and several other poets of kindred, if inferior, 
fame. But in the entire volume Dr. Folien rejoiced especially in several battle 
poems from Körner, the soldier and martyr of liberty. I never have heard recita- 
tions which impressed me so strongly as the reading of those pieces by Dr. Folien, 
who would put into them all of the heart and soul that had made him too much 



*) Es ist dies ein Gesangbuch, welches auf Bestellung des Ephrata-Klosters 
gedruckt wurde. Das einzige noch vorhandene Exemplar befindet sich in dem Besitz 
von Abraham H. Cassel, Harleysville, Montgomery County, Pa. 
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a lover of his eountry to be suffered to dwell in it. He appended to the other 
poems in the first edition of the reader, anonymously, a death song in memory of 
Körner, which we all knew to be his own, and which we read so often and so feel- 
ingly that it sank indelibly into permanent memory, and I find that, after an inter- 
val of sixty years, it is as fresh in my recollection as the hymns that I learned in 
my childhood." (Dr. A. T. Peabody, in his Harvard Reminiscences.) 

# * * 

"We have no complete statistics to inform us with any exactness how great 
the participation of the different nations represented in our eountry was in the 
civil war. Aceording to the Statements of Dr. A. B. Gould, who was commissioned 
by the United States Sanitary Commission to make out his report, "Investigations 
in the Statistic3 of American Soldiers," an American work w T hich, as far as I know, 
is considered the most reliable by the bureaus in Washington, the Germans gave 
187,858 men to the Union army, while, in proportion to the German population, 
as given by the census of 1860, they need only have sent 128,102. Aceording to 
these figures, therefore, we may assert that the proportion of German troops, in 
relation to the population, was greater than that of the troops of other nationali- 
ties. The Germans likewise gave a number of brilliant leaders and many officers 
of higher and lower rank whose names are imperishable in the history of the war." 
(Vocke, the German Soldiers in the American Civil War.) 

* # * 

"The next subjeets for which I claim a position of academic equality with Greek, 
Latin, and mathematics are French and German. This claim rests not on the use- 
fulness of these languages to couriers, tourists, or commercial travelers, and not 
on their merit as languages, but on the magnitude and worth of the literatures, 
and on the unquestionable fact that facility in reading these languages is abso- 
lutely indispensable to a scholar, whatever may be his department of study. Until 
within one hundred or one hundred and fifty years scholarship had a common lan- 
guage, the Latin; so that scholars of all the European nationalities had a perfect 
means of communication, whether in speaking, writing, or printing. But the culti- 
vation of the spirit of nationality and the development of national literature have 
brought about the abandonment of Latin as the common language of learning, and 
imposed on every student who would go beyond the elements of his subjeet the neces- 
sity of acquiring at least a reading knowledge of French and German, besides 
Latin. Indeed, the advanced student of our day can dispense with Latin better 
than with French, German, or English; for, although the antiquated publications 
in any science may be printed in Latin, the recent (which will probably contain 
all that is best in the old) will be found printed in one of these modern languages. 
I can not state too strongly the indispensableness of both French and German to 
the American or English student. Without these languages he will be much worse 
off in respect to communication with his contemporaries than was the student of 
the seventeenth Century who could read and speak Latin; for through Latin the 
student of the year 1684 could put himself into direct communication with all con- 
temporary learning. So far as I know, there is no difference of opinion among 
American scholars as to the need of mastering these two languages in youth. The 
philologists, archseologists, metaphysicians, physicians, physicists, naturalists, chem- 
ists, economists, engineers, architects, artists, and musicians all agree that a knowl- 
edge of these languages is indispensable to the intelligent pursuit of any one of 
their respective subjeets beyond its elements. Every College professor who gives 
a thorough course of instruetion — no matter in what department — finds himself 
obliged to refer his pupils to French and German authorities. In the reference 
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library of any modern laboratory, whether of chemistry, physics, physiology, patho- 
logy» botany, or zoology, a large proportion of the books will be found in French 
or German. The working library of the philologist, archaeologist, or historian 
teaches the same lesson. Without a knowledge of these two languages it is impos- 
ible to get at the experience of the world upon any modern industrial, social, or 
financial question, or to master any profession which depends upon applications 
of modern science. I urge no utilitarian argument, but rest the Claims of French 
and German for admission to complete academic equality on the copiousness and 
merit of the literatures and the indispensableness of the languages to all scholars." 
(Pres. Chas. W. Eliot, What is a Liberal Education?) 

* * * 

"There are, in the first place, numerous practical reasons which speak for a 
speedy introduction of German in the high school curriculum. Owing to the large 
percentage of the German population of this country, and owing to the constantly 
increasing commercial relations between America and Germany, a knowledge of 
the German language is invaluable for business purposes. In all the large business 
centers of our country young men and women who command the German language 
are usually preferred when seeking positions to those who do not understand 
German. 

It is, moreover, a well-known fact that the professional men, like lawyers and 
physicians, profit likewise from a practical knowledge of German; and there is no 
reason why our high-school graduates, after they have been instructed in German 
by a competent teacher for a period of three years, should not gain a speaking 
knowledge of this language, and thus be enabled to avail themselves of the great 
practical advantages resulting from such a knowledge. 

But the purely educational value of the study of German must be considered as 
equally great, especially for those high-school graduates who enter the university. 
There is at the present no branch of science in which Germany does not indisputably 
take the foremost place among the European nations, and a reading knowledge of 
German is therefore indispensable for the student in every department of university 
study. As a consequence, in all of the leading universities of this country German 
can be substituted for entrance in place of one of the ancient languages, President 
Gilman, of Johns Hopkins University, explaining this policy best by saying, "As 
Latin was during the middle ages the language of scholars, so the knowledge of 
German is now indispensable for anyone claiming the name of a student and 
scholar." 

While the knowledge of Latin will always remain invaluable for those entering 
special professions, it is comparatively of little benefit to the great mass of high- 
school pupils, who later on follow the practical pursuits of life. The mental drill 
claimed for the study of Latin may be derived in the same measure from a thorough 
study of the German language, which at the same time opens to the student a 
literature that in wealth of the most advanced thought and in beauty of expression 
can only be compared with the literature of the Greeks. Our EngUsh tongue is, 
moreover, in its formations and structure, essentially a Germanic language, and 
it is of far greater educational value for the majori ty of high-school pupils to study 
the historical growth of their own language in comparison with the closely related 
German than to learn the rudiments of Latin, which in most cases are only forgot- 
ten, because a proficiency in reading Latin can never be attained by the high 
school." (Aus einem offenen Brief an die Superintendenten der Hochschulen Cali- 
forniens, abgefasst von Prof. Julius Goebel und H. E. F. Ungerth im Auftrage der 
deutschen Lehrervereinigung des Staates Calif ornien. ) 
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"In the year 1874, at the fifth annual meeting of the German Teachers' Associa- 
tion, it was unanimously resolved to establish the seminary on the foundation of 
the present high status of the art and science of education. A special "Seminar- 
verein" was constituted to promote the agitation and collect a "German national 
subscription fund" of $50,000 to $100,000. The first general meeting was held in 
Milwaukee in 1877, and, though it possessed not much more than one-fifth of the 
prospective large "national fund," the opening of the institution was set for Sep- 
tember 1, 1878. The "German-English Academy" in Milwaukee offered a suitable 
building for the beginning of the normal courses. According to the prospectus, this 
institution aims to educate thorough and zealous teachers, able to teach in German 
as well as in English, familiär with the most recent progress in pedagogics, and 
trained to present their own knowledge to pupils in an appropriate manner. For 
this purpose the school is provided with the best trained teachers, excellent appli- 
ances for Instruction and accommodations, and a model school in the flourishing 
German-English Academy. By its connection with the athletic training school of 
the Nordamerikanischer Turnerbund, students enjoy the advantage of perfecting 
themselves in all branches of physical culture. There is likewise a normal 
course for kindergartners." (Geschichte des Nat. Deutscham. Lehrerseminars.) 



Für die Schulpraxis. 

I. Lehrbeispiel aus dem Rechtschreiben. 



(Aus „ Blätter für die Schulpraxis*'.) 



Von Ig, Griebl, Seminarschullehrer, Straubing. 

Schürfung durch „ck". 
Hethod. Disposition. 
Voraussetzung: Die Lautlehre. Geschärfte Wörter mit tt, ss, rr, mm, nn, 11 etc. 

und deren Trennung. 
II. Darbiet.: Aufsuchen, Buchstabieren, Anschreiben von ck- Wörtern nach Ord- 
nung der Hellaute. 
III. Vergleich. : Zwischen anderen geschärften Wörtern und den Wörtern mit „ck". 

IV. System.: 1) Nach einem Hellaut*) schreibt man ck; 2) bei der Trennung 

kommt ein k zur ersten, das andere zur zweiten Silbe. 

V. Anwend.: 1) Abschreiben. 2) Aufsuchen von ck- Wörtern. 3) Aufschrei- 

ben. 4) Diktat. 

Ausarbeitung. 

Ziel: Neue geschärfte Wörter kennen lernen. 

I. Nennt geschärfte Wörter! Wodurch ist das Wort „Wasser" geschärft? 
(Ebenso „Mutter, kommen, Sonne etc.") Wie sprichst du den Hellaut in den Wör- 
tern „Brunnen, Waffe, satt etc." Warum sprichst du den Hellaut kurz? (Weil 
zwei gleiche Mitlaute folgen.) 

Wie sprichst du den Mitlaut?*) (Scharf) Wodurch wird die Schärf ung aus- 
gedrückt? (1. Merksatz aus den letzten Lektionen.) Die Schärf ung wird ausge- 
drückt durch Verdoppelung der Mitlaute. 



*) Hellaut = Selbstlaut, Vokal; Mitlaut = Konsonant. 



